
 

The Collective Endeavor: The Reading and Writing Workshop. Region VIII 2014. Karen Otto  
1 

 

 
 

 
The Collective 

Endeavor: 
The Writing and 

Reading Workshop 
 
 
 

Presenters:  
 

Karen Otto- Carroll High School  
karen.otto@southlakecarroll.edu 

www.teachingoutloud.com 
 
 

 
  

mailto:karen.otto@southlakecarroll.edu
http://www.teachingoutloud.com/


 

The Collective Endeavor: The Reading and Writing Workshop. Region VIII 2014. Karen Otto  
2 

 

The Change: 
1. Essential Question (or “Big Ideas” as Jim Burke calls them in What’s the Big Idea? 2010) 

2. Independent Reading Time  

3. Book Talks 

4. Writer’s Notebook  

5. Quick Write Prompts  

6. Choice- in student writing and reading 

7. Modeling: 

 Writing with and in front of students 

 Reading with and in front of students 

8. Engaging Literature: 

 Mentor/Model Texts (novels, articles, short stories, poetry, speeches, songs, etc.) 

 Anchor Text- whole class read or choice text 
 
 
 
Resources for the Writing and Reading Workshop Method:  
Drive- Daniel Pink; Write Beside Them - Penny Kittle; Book Love- Penny Kittle; The Book Whisperer- Donalyn 
Miller, Readicide- Kelly Gallagher; Why Workshop?- Richard Bullock; Using the Workshop Approach in the 
High School English Classroom- Cynthia D. Urbanski; The Literature Workshop: Teaching Texts and Readers- 
Sheridan D. Blau; Thinking Through Genre- Heather Latimer; Blending Genre, Altering Style: Writing 
Multigenre Papers- Tom Romano; Fearless Writing- Tom Romano; Notebook Connections: Strategies for the 
Reader’s Notebook- Aimee Buckner; 100 Quickwrites- Linda Rief; Inside Writing- Donald Graves and Penny 
Kittle; What’s the Big Idea?- Jim Burke; Sentence Composing for High School Students- Don Killgallon 
 
 
 
Important Points for the Workshop Method:  
 

1. Model functional groups 

 As a class, discuss what group members are doing.   
2. Provide structure and expectations 

 Establish group norms. 

 Scaffold (Reading Workshop- read shorter, more accessible texts and move to more difficult 
ones; Writing Workshop- students need the most help in the middle of the process.)  

 Have some type of assessment- entrance tickets, exit tickets, broad reading questions, notes 
taken during discussion, before and after introductions, peer edit using rubric, etc.  

 Group members hold each other accountable. Students decide if they can effectively contribute 
to the group’s discussion. If a student decides he is not prepared, then he sits at a side table 
and gets caught up on the reading. The student completes the day’s assignment in class or at 
home. The discussion is the reward for having read.  

 Reading Workshop: Provide students with the workshop dates and final due date of reading. 
They decide as a group how to divide the text.  

 Writing Workshop: Provide students with the workshop dates and final due date of writing piece. 
Each group will need to be ready for that specific day.  
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First Six Weeks:   
What is the role of stories? 

Reading Writing 

Whole Class Text:  

 Fahrenheit 451- Ray Bradbury                        
(summer reading) 

Choice Text:  

 Nonfiction student choice novel                      
(summer reading) 

Nonfiction:  

 “The Allegory of the Cave”- Plato  
Reader’s Workshop Choice Text- Short Stories: 

 “The Story of an Hour, “Harrison Bergeron,”   
“A Rose for Emily,” “A Good Man is Hard to 
Find,” “Where are You Going, Where Have 
You Been?” and “There Will Come Soft Rains” 

 In-class essay- Fahrenheit 451 (AP style) 

 Book talk- Nonfiction Book 

 Process essay- What’s Your Story?  
 

 

Second Six Weeks:  
Are humans innately evil? 

Reading Writing 

Whole Class Text:  

 Lord of the Flies- William Golding  
Reader’s Workshop Choice Text:  

 The Road, No Country for Old Men, The 
Green Mile, The Alchemist, Dandelion Wine, 
or I, Robot  

 Post-Mortem of a character (short stories from 
1st six weeks) 

 Process essay- Rhetorical Analysis Class 
Debate Lord of the Flies 

 

Third Six Weeks:  
Where do we draw the line between ambition and greed? 

Reading Writing 

Whole Class Text: 

 Macbeth- William Shakespeare  
 In-class essay- Choice novel from 2nd six weeks  

 Thematic essay- Macbeth 

Fourth Six Weeks:  
What tools do communicators use to reach their audiences? 

Reading Writing 

Reader’s Workshop Choice Text:  

 Ghost Soldiers, Unbroken, The Geeks Shall 
Inherit the Earth, Bringing Down the House, 
The Glass Castle, or The Immortal Life of 
Henrietta Lacks 

 In-class essay (SAT/STAAR style) 

 Research paper  

Fifth Six Weeks:  
Is truth stranger than fiction? 

Reading Writing 

Whole Class Text: 

 In Cold Blood- Truman Capote   
Choice Text:  

 “Reach” novel 

 In-class essay- In Cold Blood  (AP-style)  

 Writer’s notebook extended piece  

Sixth Six Weeks: 
How do relationships define us?  

Reading Writing 

Whole Class Text: 

 The Kite Runner- Khaled Hosseini 
Reader’s Workshop Choice Text:  

 Literary analysis- The Kite Runner 

 Multi-genre project 
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 Selection of poetry 
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The Reading Workshop 
 

Reading Workshop Tips: 

 The first response to a text should take place before any discussion, so that students have nothing and 
no one to rely on but themselves.  

 Students should first respond to a text on a personal level (reader response), then how the writing 
evokes certain feelings and ideas, and finally the author’s purpose.   

 Find ways for the students to take responsibility for making sense of texts and figuring out textual and 
conceptual problems. As long as we teach students what meaning we’ve constructed, then the 
experience of learning is ours, not theirs. We will continue to receive essays that parrot what we have 
discussed in class. As Louise Rosenblatt said: “Taking someone else’s interpretation as your own is 
like having someone else eat your dinner for you.”   

 When it’s teacher-centered, “the assumption is that I am going to teach a literary work, I am going to do 
so largely by telling students about it. As if what they need to learn is what I have to say about it.”            
-Sheridan Blau, The Literature Workshop 
 
 

Organizing Student Reading Groups:  

 consist of 5-6 students  

 are student-created 

 have clear norms and expectations 

 push each member to be the best he can 
 

Making Meaning in a Literary Community: 
1. Read the text silently. Notice any lines that particularly resonate for you.  
2. Jump-in/Popcorn Reading of the same text.  
3. Pointing (Peter Elbow) Quaker-style (Peter Elbow). Call aloud lines or phrases from the text that moved 

us, touched us, or resonated for us in any way. These lines might be memorable, important, or 
shocking. No one has the exclusive right to any line. You can call out the same line as someone else. 
Notice the repetitions of lines or phrases. These are what Elbow calls “center of gravity.”  

4. Writing About a Line. Select the line of the story that you find the most important to the context of the 
story and discuss that line. Explain its role in the story and why you find it so important, interesting, or 
puzzling.  

5. Sharing. Find two other people and share what you have written.  
6. Reporting out, publishing, extending the workshop. Students can then choose to extend, polish, and 

publish this piece.  
 
 

Whole Class Literature Groups: 
1. What is the author doing and how does he do it? (rhetorical and literary devices) 

 Give each group a different scene. 
2. How does the author convey a specific theme? Each group will write a thematic statement and explain 

how the author conveys that theme in the text.  

 Group 1: Temptation can defeat even the strongest human beings. (Macbeth) 

 Group 2: What can appear fair can be foul, and what appears foul can be fair. (Macbeth) 

 Group 3: All humans are capable of evil acts. (Lord of the Flies)  
3.  Looking at literature through different lenses 

 Give each group a different literary lense- Psychological, Historical, Feminist/Gender 
4. Five Minutes to Brilliance 

 Before large group discussions, students huddle in groups of 3-4 to sort out their ideas. Class 
discussion begins with reports from each group.  
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Discussions:  

 Small Group 

 Socratic 

 Inner/Outer 

 Fishbowl 
 

Activities: 

 Six Hats 

 Speed Dating 

 Post-Mortem of a Character 

 Reading Signposts 
 
Grading: 

 Reading Checks 

 Discussions 

 OER (open-ended responses) 

 Conferences 
 
 
Mini-Lessons: 

1. Procedural: 

 How reading workshops function 

 How to respond in a discussion 

 How to ask insightful questions 

 How to be an active listener 

 How to contribute in a large group setting 

 How to hold your group accountable 
 

2. Reading Mini-Lessons: 

 Annotating 

 Test-taking skills 

 Reading as a writer 

 Reading for author’s purpose 

 Selecting a challenging, yet appropriate choice book 

 How do you know what’s important? (symbols and motifs) 
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Reading Workshop Assessment Ideas 
 

Reading Signposts 
 

1. Contrasts and Contradictions: The character’s actions or thoughts clearly contradict previous patterns 
or contrast with the patterns the reader would normally expect…new insight into the character. “This 
surprised me.”  

2. Aha Moment: Moments when the character’s sudden insight or understanding helps us understand the 
plot’s movement, the development of the character, or the internal conflict he faces. “I realized…” or “I 
suddenly understood..” 

3. Tough Questions: The point where the main character pauses to ask himself or someone he trusts, 
tough questions. “I wonder what I should do about…” Look for the big questions the character asks. 

4. Words of the Wiser: A wiser and often older character offers a life lesson of some sort to the 
protagonist. This often emerges as the THEME.  

5. Again and Again: An image, word, or situation that is repeated, leading the reader to wonder about its 
significance. 

6. Memory Moment: A scene that interrupts the flow to reveal more about the plot (ex: flashback)  
 

Source: Beers, Kylene and Robert Probst. Note and Notice Strategies for Close Reading. Portsmouth: 
Heinemann, 2012. Print. 
 

One Word 
Summarize this reading section in one word. Explain how this word is important to and connected to this reading 
section. Consider how this word is (or may be if this is a passage early in the novel) significant to the theme, 
characterization, plot, or setting of the novel.   
Teacher Note: Could use this to teach students how to write a thematic statement.  
 

OER Outside Reading Novel 
How does geography matter in your outside reading novel? Explain your answer and fully support it with textual 
evidence from the novel.  
 

In your nonfiction work, how does the writer’s approach to the topic make it more accessible to the reader? 
Support your answer with evidence from the selection. 

 

4. 3. 2. 1.  Response 

 4 sentences of summary about the article.  Make sure to include the most important points.  Your 
summary should show that you read the entire article carefully and have a good understanding of it. 

 3 sentences of your personal response/opinion.   What do you think? 

 2 quotes that stand out.  Include a couple sentences of your own comments for each quote.     

 1 question or connection. Write several sentences about something you still wonder or don't 
understand about this article, or about something in the text you can connect to. 
 

Notice and Focus 
1. Notice: Make a list of things you notice. Allow yourself to notice as much as you can about what you read 

before you try to explain it. 
2. Rank: Which three details are the most interesting, significant, revealing, strange, etc.?  
3. Conclude: Why did you select these three details?  
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Four Ways to Respond to Literature 
 

Literal sense: What is going on? Describe the 
events or story. Answer the who, what, when, where, 
why and how of the events or story.  
 

 

Emotional triggers: What personal 
associations did you make? What did the 
reading make you think of? How did it make you 
feel? 

Intellectual curiosity: What ideas or questions does 
this raise for you? What is the author trying to do in 
this story? Why do you think the author wrote this 
piece? 

 
 
 

Writer’s craft: What did you notice about the 
way the piece was written? What style, craft or 
use of scene/details/character/plot/humor can 
you incorporate into your own writing? What did 
you enjoy about this piece? What didn’t work so 
well? How would you revise or change it? 
 

 
Analyzing the Short Story 

 

Describing the Characters: 

 What does the text tell us directly about the characters? 

 What can we infer about the characters based on what they say, do, and think? 
 

Questioning the Characters: 

 What questions do you want to ask the characters in the text? Why? What is the purpose of each 
question? 
Examples: 

o The events in the story 
o Why the character does certain things (character motivation). Put your character in a “what if?” 

situation.  
o Why the character doesn’t do certain things 
o Character reactions 
o Character relationships 
o The history behind the things that are going on  
o Predictions about what will happen later 

 

Understanding the Character’s Perspective: 

 Put yourself in the character’s shoes. How would the character respond to the questions asked?  

 What textual evidence do you have that supports your understanding of the character’s point of view? 

 Develop relationship webs and life histories for the characters.  
 

Reflecting on the Character’s Conversation 

 Describe the character as you now understand him. Consider his actions, motivations, interactions, 
conflicts, reactions, strengths, and weaknesses.  

 Explain how talking to the character helps to shape your understanding of the story.  
 

Evaluating the Story 

 What are the strengths of the story? Weaknesses? 

 Is the story internally consistent? Do the characters make sense? Are their actions and reactions 
reasonable?  

 What do you value about this story?  

 Would you recommend this story to other readers? Why or why not?  

 
Source: Lattimer, Heather. Thinking Through Genre. Portland: Stenhouse Publishers, 2003. Print. 

 



 

The Collective Endeavor: The Reading and Writing Workshop. Region VIII 2014. Karen Otto  
9 

 

Literature Circle: Window Notes 
 
 

Title of Text: ______________________________________________ 
 
Directions: Review today’s reading selection and record the necessary information in the following windows. 
Use this as an opportunity to extend your thinking about the text. In order to facilitate a discussion, jot down 
bulleted notes in each section or brainstorm a list of ideas related to the topic. 
 
My Quotes: Record any passages that “stick out” for 
you. They might be important, puzzling, curious, 
provocative, or well-written – whatever grabs your 
attention. 

My important ideas: What are your feelings and 
responses? Did it remind you of past experiences, 
people, or events in your life? Did it make you think 
of anything happening in the news, around school, in 
other stories or books you have read?  
 
 
 
 
 
 
 
 
 
 

I wonder questions: Think about questions that 
ponder, debate, or consider important ideas in the text. 
 
 
 
 
 
 
 
 
 
 

Pivotal Image: Draw (in color) an important symbol 
or scene from the text. Explain why you selected this 
symbol or scene.  
 
 
 
 
 
 
 
 
 
 
 
 

New ideas: Fill this out after your discussion. Record interesting or significant ideas you heard your group 
members say. How did their ideas help you understand the text more? Why? 
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Sentence Starters for Reader Response 
 

  Directions:  
  Pick ten of the sentence starters for the second short story your group selected. Complete the    
  sentence using these ten sentence starters. You can add more sentences if you need to expand 
  your response.  

 
Tapping Prior Knowledge: 
I already know that… 
This reminds me of… 
This relates to… 

Forming Interpretations: 
What this means to me is… 
I think this represents… 
The idea I’m getting is… 
One question that this text answers is… 
One question that this text addresses is… 

Asking Questions: 
I wonder why… 
What if… 
How come… 
How is it possible that… 
 

Monitoring: 
I lost track of everything except… 
I need to reread the part where… 
I know I’m on the right track because… 
A term or idea that was unclear to me was… 
 

Revising Meaning: 
At first I thought _____, but now I… 
My latest thought about this is… 
I’m getting a different picture here because… 
 

Predicting: 
I’ll bet that… 
I think… 
If ____, then … 
 

Visualizing: 
I can picture… 
In my mind I see… 
If this were a movie… 
 

Evaluating: 
I like/don’t like ____ because… 
This could be more effective if… 
The most important message here is… 
One big difference between this and ___ is… 
 

Making Connections: 
This reminds me of… 
I experienced this once when… 
I can relate to this to other readings because… 
The argument here is similar to ___ because… 
Another example of ___ is… 
 

Analyzing the Author’s Craft: 
A golden line for me is… 
This word/phrase stands out for me because… 
I like how the author uses ____ to show… 
 

Reflecting and Relating: 
So, the big idea is… 
A conclusion that I’m drawing is… 
This is relevant to my life because… 
This author is trying to make me (see, feel, know, 
do) … 
 

Elements of a Story: 
The element of plot that I believe is most important to 
this book is____ because… 
The setting of the story is important to the book 
because… 
The main character, ______, is important to the book 
because…. 
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The Six Hats and Bloom’s Taxonomy 
 

 

The Blue Hat 
Process, Progress 

Thinking about Thinking, Metacognition, Summarizing 
 

Bloom’s Remembering and Understanding 

 Explain how you got your answer.  

 Tell the order of events in your reading.  

 Paraphrase. Conclusions. Summarize.  

 What is the big idea, main idea?  

 We should continue by… 

 

The White Hat 
Objective 

Facts, Information, Data, Research Needed  
 

Bloom’s Remembering 

 What are the facts about…? 

 KWL:  
o What do we know?  
o What do we need or want to know?  
o What did we learn? 

 

The Red Hat 
Emotions, Intuition 

Feelings, Hunches, Emotions, Intuition 
 

Bloom’s Evaluation 

 What are your feelings? 

 What prejudices exist?  

 What is your gut feeling? 

 What does your intuition tell you? 

 I feel… 
 

 

The Yellow Hat 
Positive 

Benefits, Values, Strengths 
 

Bloom’s Analyzing and Evaluation 

 What are the benefits? 

 What is good? 

 What is the value? 

 What did you like? 

 We can… 

 We should… 

 

The Black Hat 
Caution, Devil’s Advocate 

Caution, Risks, Judgment 
 

Bloom’s Analyzing and Evaluation 

 What should you be cautious of? 

 What are the consequences? the risks? 

 What words of wisdom might come from this?  

 What were the difficulties? 

 What did you dislike? 

  

The Green Hat 
Creative, Growth 

Creativity, New Ideas, Brainstorming, Predicting 
 

Bloom’s Creating and Evaluation 

 What if?  

 Can you create other ways?  

 How would you solve the problem?  

 What other possibilities are there?  
 

 

Using the Six Hats to Respond to Literature 
Blue Hat:  Process and progress 

 What is the subject/theme of the book? 

 What does this book make you think about? 
(connections: text-to-text; text-to-self; text-to-world) 

 What is the goal of this book? (author’s purpose) 
 

White Hat: Information and facts about the book 

 Author and Illustrator 

 Awards that the book may have won  

 Plot- what happened, story map,  

 Characters- names, what they look like 

 Setting 

 Red Hat:  Discusses feelings, likes and dislikes 

 How did the book make you feel? 

 How did you feel when the character did…? 

 How did the ending make you feel? 

 What do you like about the story? 

 Yellow Hat:  Benefits, good points, and advantages 

 What are the advantages of solving the problem 
that way? 

 What are all the good points about…(the 
character, the setting, the ending, etc).? 

Black Hat: Disadvantages, dangers and problems 

 What are the disadvantages of the setting? 

 What are the disadvantages in solving the problem 
that way? 

 When ___ did ___, what problems did he encounter? 

Green Hat: New ideas, creating, adapting, innovating 

 Write a new ending 

 Draw new illustrations for the story 

 Write a modern version of the story 

 Change the setting or the genre 
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Lord of the Flies Thinking Hat Activity 
 
Using the definitions of each hat, decide which character from Lord of the Flies wears each hat. Consider Jack, 
Ralph, Piggy, Simon, the Littuns, Samneric, and Roger. Complete the chart. Make sure to include an 
explanation for each of your choices. Include specific instances and situations where these characters wear 
this hat. Finally, pick one character and hat pairing and complete the OER. 

 

Hat 
 

Character  Textual Evidence Explanation 

White 
 

   

Blue 
 

   

Red 
 

   

Yellow 
 

   

Black 
 

   

Green 
 

   

 
 
 
 

OER (Open-Ended Response) 
 

Which character do you think best fits the characteristics of one of the thinking hats?  
Make sure to include textual support.  
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The Post-Mortem of a Character 
 
You are going to do an “autopsy” of two main characters from two different short stories.  You may work with a 
partner on this assignment.  
 
Requirements: 

 Select two main characters from two different short stories to compare. 

 Select five “body parts” from the list below and analyze both characters. 

 Compose a paragraph response for each body part.  

 On paper, create a visual representation of the two characters. You will create a split body- one 

character on one side and the second character on the other.  

 Record your “findings” next to the corresponding body parts for each character. 

 
Each paragraph should be carefully crafted to analyze that aspect of the character, blend the textual evidence, 
and explain your connections.  The questions are intended to guide you to responses, so you do not have to 
answer all of them.  I will provide supplies in class, and you are welcome to bring in supplies of your own.  Your 
final grade will be assessed based on the quality of the analysis, the quality of the final product, and the 
creativity shown in the final rendering. 
 
Body Parts – 

 Head – Intellectual side of the character – What are his dreams? What are the ideas, opinions, hope, or 

thoughts that the character keeps inside? 

 Eyes – Seeing through the character’s eyes – What memorable sights in the novel affect him? How do 

these sights affect him? 

 Ears – Hearing through the character’s ears – What does he notice and remember others saying to 

him? How do those things affect him? 

 Nose – Smelling through the character’s nose – What smells affect him? How? 

 Mouth – The character’s communication – What opinions or important beliefs does the character share 

with others?  What arguments or debates?  

 Arms – Working – What is the character’s relationship to work in general or to any specific work? 

 Hands – The practical side of the character – What conflicts does he or she deal with? How? 

 Heart – The emotional side of the character – What does he love? Whom? How? 

 Torso – The instinctive side of the character – What doesn’t he like about himself? What does he hide? 

What brings the character pain? What does he fear? (Describe his “dark” side.) 

 Legs – The playful side of the character – what does he do for fun? What are his hobbies? 

 Feet – The character’s mobility- Where has he/she been literally/figuratively (emotionally, not 

physically)?  

 “Wings” – The character’s future – Where is he going? 

 
 
 
 
 

  



 

The Collective Endeavor: The Reading and Writing Workshop. Region VIII 2014. Karen Otto  
15 

 

 
 

Speed Dating 
 
 
 
My dream book date is ____________________________________________________________  

 
 

 because________________________________________________________________________. 
 

Title  Would you go on a second 
date? Circle One. 

Why or Why Not? 
(one or two sentences) 

Table 1: 
 
 
 

Yes!! I’m in 
love! 
 
 
 

 

I would meet 
for a cup of 
coffee- 
maybe! 

 

Not in a 
million years! 
 
 
 

 
 

 

Table 2: 
 
 
 
 

Yes!! I’m in 
love! 
 
 
 

 

I would meet 
for a cup of 
coffee- 
maybe! 

 

Not in a 
million years! 
 
 
 

 
 

 

Table 3: 
 
 
 

Yes!! I’m in 
love! 
 
 
 

 

I would meet 
for a cup of 
coffee- 
maybe! 

 

Not in a 
million years! 
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The Collective Endeavor: The Reading and Writing Workshop. Region VIII 2014. Karen Otto  
17 

 

 
 

Independent Reading Progress 
 

Student Name Date Book Currently 
Reading 

Current Page # Total # of Books 
Read This Year 

 
 

    

 
 

    

 
 

    

 
 

    

 
 
 
 
 

Reader’s/Writer’s Notebook Rubric 
 

  
A 

 
B 

 
C 

 
D 

 
 

Creativity & 
Depth of 
Thinking 

All entries 
represent 
outstanding depth 
of thought with 
evidence; writer’s 
entries reveal 
superb creativity, 
application, and 
evaluation. 

Most entries reveal 
analysis and out-of-
the-box thinking with 
evidence; writer’s 
entries mostly 
express creativity, 
application, or 
evaluation. 

Some entries 
reveal analysis 
and out-of-the-box 
thinking with 
evidence; writer’s 
entries 
occasionally 
express creativity, 
application, or 
evaluation. 

Only literal 
interpretations with no 
evidence; writer’s 
entries only represent 
a comprehension or 
understanding level. 

 
 
 
 

Quantity of Work 

All entries are 
insightfully written.  
Student shows 
dedication to the 
writer’s notebook 
by finding 
opportunities to 
grow as a writer.  

Most entries are 
complete. Writer’s 
notebook represents 
a solid attempt to 
grow as a writer.  

One or two entries 
are missing and/or 
minimal work was 
completed. 

The bare minimum 
was completed for the 
entries or multiple 
entries were missing; 
writer’s notebook 
indicates no attempt to 
grow as a writer.   

 
 

Organization & 
Neatness 

Great care on 
every entry is 
shown; all required 
titles & dates are 
included; easily 
readable; went 
above and beyond 
expectations. 

Dates & titles (when 
required) are 
included; most entries 
are neat. 

Occasional 
omissions of dates 
and/or titles; some 
entries appear 
rushed and lack 
precision and 
order. 

Failed to correctly 
follow the required 
notebook format; 
messy work; dates 
missing from entries; 
titles (when required) 
are missing. 

 
  



 

The Collective Endeavor: The Reading and Writing Workshop. Region VIII 2014. Karen Otto  
18 

 

The Writing Workshop 
 

“Teacher-assigned topics for writing invite students to see writing about literature as a test of whether they can 
produce what their teachers ask for rather than an occasion for engaging in any sort of independent 
exploration of textual meaning or literary response.”  -Sheridan Blau, The Literature Workshop 
 

Writing Workshop Tips: 

 Progress of writing assignments is important. Writing from experience. Creative writing. Mimic and 
Imitation Writing. Academic and analytical writing.  

 If a teacher is to know whether or not a student is working hard and growing as a writer, he must know 
the student and that student’s work thoroughly. 

 Allowing students to turn in one draft of a paper, get a grade, and then stuff in it in their giant backpack 
requires much less of them than having to write multiple drafts and reflecting on their writing throughout 
the process. If students are going to grow as writers, then they must also have intimately knowledge of 
their own writing.  

 

Organizing Student Writing Groups: 

 consist of 2-3 students. 

 are student-created. 

 have clear norms and expectations. 

 are a safe place to share writing. 

 offer constructive feedback at all stages of the writing process. 

 celebrate moments of awesomeness. 

 offer suggestions on how to publish writing pieces for an audience outside the classroom. 

 Writing Workshop #1- Prewriting; Writing Workshop #2- Drafting;  Writing Workshop #3- Revising 
 

The Need for Scaffolding: 
1. Model functional groups 

 Discuss what group members are doing.   
2. Provide structure and expectations 

 Establish group norms 

 Have some type of assessment- entrance tickets, exit tickets, broad reading questions, 
notes taken during discussion, before and after introductions, peer edit using rubric, etc.  

 Group members hold each other accountable. Students not participating will be immediately 
removed from the group and will spend time working alone.  

3. Help students find their own focus 

 Writing Workshop: Provide students with the workshop dates and final due date of writing 
piece. Each group will need to be ready for that specific day.  

 

Conferencing with Students: 

 Shut up and listen to the students. They will tell you where they need help. We can only find out why 
our students make the writing choices they do by listening to them.  Don’t hunt for their mistakes. 
Student dictates the conference, not the teacher. This kind of communication shows young writers that 
what they have to say is important and someone is listening.  

 Don’t pick up the student’s paper. It signals that you will find the areas where you think they need help. 
Student feels he doesn’t need to be present for conference.  

 Sit at desk with students. Get on their level.  

 Be careful of taking away a student’s ownership of his writing. 

 Conferencing with students allows them to see themselves as writers. Real writers ask for feedback on 
their writing.  

 Respond to student writing as a reader rather than as a teacher.  

 Ask “How do you feel about your paper right now?” 
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 As we question students in writing conferences, they learn what kinds of questions they need to ask 
themselves about their own writing.  

 
Different types of conferences: 

 Walk-Around Conferences with individual students as they work. 

 Group conferences. Six chairs in a circle. Students come in and out when they are ready. Good for 
larger trouble spots like how to begin, organization, and focus. 

 Individual conferences (5 min.). Students sign up for these. 4-5 of these per writing workshop day. 
Have students bring a blank notecard to writing conferences. During the conference, the student writes 
the date of the conference and a summary of what was suggested. These goals (1-2 per writing piece) 
provide focus for the student and teacher. Remember that 1-2 ideas per conference while students are 
immersed in the writing process are more beneficial than ten ideas on a writing piece that is already 
completed. The notecard is then stapled on the final copy of the paper. The notecard becomes a 
continuous record of each student’s individual progress.  

 
 

Mini-Lessons: 
1. Procedural: 

 How writing and reading workshops function 

 How to respond to a peer’s writing 

 How to ask insightful questions 

 How to contribute in a large group setting 

 How to hold your group accountable 
 

2. Writing Mini-Lessons: 

 Organization 
o Focus and Clarity 
o Content 

 Style 
o Creative approach to the topic 
o Purposeful word choice 
o Metaphorical writing 
o Getting the most out of a title 
o Puppet master: using short and long sentences for effect 

 Mechanics, Usage, Grammar, Spelling 
o Punctuating dialogue 
o Punctuating titles of texts 
o Using commas before introductory elements 
o Internal citations 
o MLA format 
o Pronoun/antecedent agreement 
o How to vary sentence structures 
o Proper placement of phrases and clauses 

 
 

Revision Strategies/Ideas:  
No time in class=students don’t see them as important parts of the writing process. Students need non-graded 
feedback on drafts. S.E. Hinton once said “If you don’t want to read it, nobody else is going to want to read it.” 

 

Revision Suggestions:  
1. Write two new introductions.  
2. Write two new conclusions.  
3. Use a technique in your introduction and come back to it in your conclusion.  
4. Add dialogue where you have just description of an event or person.  
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5. Write an outline based on your rough draft.  
6. Find your points and argue from your opponent’s point of view.  
7. Find your favorite sentence and figure out what you love it so much. Then write more sentences 

like this one. 
 

 
 
 
Reflection: 
It’s important for students to reflect on their writing after it’s been graded/published. This sets them to see their 
group as a writer and allows them to set goals for future writing pieces.  

 
 Reflection Suggestions:  

1. At the end of each semester, students review all of their writing pieces. In a reflection paragraph, 
students then access their progress as writers and readers and set goals for the next 
semester/year.  

2. Students could also place their writing pieces in order from the most to the least effective and then 
ask themselves the following questions:  

o What made my best piece so effective?  
o What could I do to improve it?  
o How does my best piece differ from my least effective piece?  

 
Publishing 

 Best of Row/Best of Class- competitions for the best poem. Rows meet and share their poems. Each 
row selects the best poem. Teacher reads the best of the row to the class. The class votes on the best 
of the class winner.  

 Poem Trees- Each class selects the best 1-2 poems and hang these on a tree. This tree is then sent to 
other classes where other poems are added. The poem tree can be displayed in the library or front 
office. (idea adapted from Why Workshop? by Richard Bullock) 

 
Grading: 

 If we read and grade every single piece of writing that students produce, we defeat the purpose of 
having them write daily. Writing becomes performance and not practice.  

 Every piece of writing should not go all the way through the writing process.  
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Quick Writes 
 

Resources for Quick Writes: 
The World’s Shortest Stories- Steve Moss 
The Writer’s Book of Matches- The Staff of Fresh Boiled Peanuts, a Literary Journal 
My Life in Graphs: A Guided Journal- Knock Knock  

 

Quotes 

“Within every person is a drama, a tragedy, and a comedy.” - Mark Twain.  
What is the drama, tragedy, and comedy in your life? 

Read: “One of the things that draws writers to writing is that they can get things right that they got wrong in real 
life by writing about them.” – Tobias Wolff                                                                                                                      
Think about something in your life that you wish had gone another way, something that felt wrong at the time 
and how you might have wanted it to go differently.                                                                                                        
Write about that event. What have you learned, given that it did go the way it did? What was the opportunity for 
you in your life? Where has this event taken you as a person? How has it shaped your character? 

“You're different. And I'm different too. Different is good. But different is hard. Believe me, I know.”                         
- from Forgive Me, Leonard Peacock by Matthew Quick.  Write about what makes you different.  

Questions/Lists 

One thing in my bedroom that shows my personality 

What three adjectives would three different people use to describe you? Why? 

Hey, guys. Hey, girls. 

10 things that make me happy/angry 

Why do we praise individuality but practice conformity? (Fahrenheit 451 connection) 

Videos 

Nike Ads- Find Your Greatness. http://youtu.be/_hEzW1WRFTg 

Cheating in High School Videos- Volume 1: http://youtu.be/DpGiGN72Heo.                                                      
Volume 2: http://youtu.be/d9mq7B3paOk. Volume 3: http://youtu.be/80UFRgRAzwk 

First World Problems- http://youtu.be/vN2WzQzxuoA 

Draw My Life Videos on YouTube 

Motivation- Daniel Pink Drive http://www.youtube.com/watch?v=u6XAPnuFjJc (Macbeth connection) 

TED videos http://www.ted.com/talks 

Mentor Text Excerpts 

“I became what I am today at the age of twelve, on a frigid overcast day in the winter of 1975. I remember the 
precise moment, crouching behind a crumbling mud wall, peeking into the alley near the frozen creek.” opening 
sentence from The Kite Runner.  
 Write your own: I became what I am today at the age of ____ on a ___, ___ day in the ____ of _____. 
 

“There is a way to be good again.” from The Kite Runner.   Do you agree or disagree with this statement?  

“On the girl's brown legs there were many small white scars. I was thinking, Do those scars cover the whole of 
you, like the stars and the moons on your dress? I thought that would be pretty too, and I ask you right here 
please to agree with me that a scar is never ugly. That is what the scar makers want us to think. But you and I, 
we must make an agreement to defy them. We must see all scars as beauty. Okay? This will be our secret. 
Because take it from me, a scar does not form on the dying. A scar means, I survived.”  

- from Little Bee by Chris Cleave 
Prompts: 

 Narrative: Write a paragraph about your own scars. 

 Expository: Write a paragraph explaining why obstacles are necessary to grow and be successful in life. 

 Persuasive: Write an essay stating your position on whether this philosophy about scars is true or not. 

Quick Write Prompts 
A thought-provoking question every day.   http://thoughtquestions.com/ 
A new prompt each day. People can share their responses.  http://www.plinky.com/ 
Prompts with a picture. http://visualwritingprompts.wordpress.com/category/types-of-writing/quote-reflection/ 
 

http://youtu.be/_hEzW1WRFTg
http://youtu.be/DpGiGN72Heo
http://youtu.be/d9mq7B3paOk
http://youtu.be/80UFRgRAzwk
http://youtu.be/vN2WzQzxuoA
http://www.youtube.com/watch?v=u6XAPnuFjJc
http://www.ted.com/talks
http://thoughtquestions.com/
http://www.plinky.com/
http://visualwritingprompts.wordpress.com/category/types-of-writing/quote-reflection/
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The Kite Runner: Argumentative Literary Analysis Essay 
 

Khaled Hosseini makes several claims in his book, The Kite Runner. For your last essay, you will explore two 
of these claims. 

1. We are defined by circumstances beyond our control. 

2. We struggle against the things that define us.  

 
As you read each section, you will collect 3-4 quotes for each claim.  
 
Reading sections: 
Ch.1-7      April 28/29 

 As you read these chapters, collect 7 quotes that support the claim that we are defined by 

circumstances beyond our control. When the reading section is due, you will discuss the claim and 

quotes with your group. Finally, your group will select the best 2-3 quotes for this claim. These quotes 

will be the textual evidence for a paragraph in this essay.  

Ch. 8-14 May 8/9 

 As you read these chapters, collect 7 quotes that support the claim that we struggle against the things 

that define us. When the reading section is due, you will discuss the claim and quotes with your group. 

Finally, your group will select the best 2-3 quotes for this claim. These quotes will be the textual 

evidence for a paragraph in this essay.  

 
Ch. 15- 22 May 14/15 

 As you read these chapters, write a statement that you feel Hosseini is making in these chapters. It can 

be a continuation of the claims from the first two reading chunks. Collect 7 quotes that support the claim 

you created. When the reading section is due, you will discuss your claim and quotes with your group. 

Finally, your group will select the best 2-3 quotes for this claim. These quotes will be the textual 

evidence for a paragraph in this essay. 

 
Ch. 23-25 May 20/21 

 As you read these last chapters, write a statement that you feel Hosseini is making in these chapters. It 

can be a continuation of the claims from the first two reading chunks. Collect 7 quotes that support the 

claim you created. When the reading section is due, you will discuss your claim and quotes with your 

group. Finally, your group will select the best 2-3 quotes for this claim. These quotes will be the textual 

evidence for a paragraph in this essay. 

 Create a thesis statement for your essay that takes into consideration each of the claims that you’ve 

written about. Write your introduction, conclusion, and transitions for this essay. Turn in the final copy 

by May 22/23. 
 

This paper should: 

 be organized. Your essay needs a clear introduction, conclusion, and 4 paragraphs.  

 be in MLA format.  

 include carefully chosen and internally cited textual evidence. 

 use words, phrases, and clauses to clarify the relationship between claims, reasons, evidence, and 

counterclaims. 

 provide a conclusion that follows from and supports your argument. 

 establish and maintain a formal style appropriate to the topic and audience. 
 

Assessment:  
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This paper will be evaluated using the process rubric we’ve used all year. It will be a test grade.  Due date: 
May 22/23. 
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“The Real Heroes in Aurora” 
By Leonard Pitts Jr. 
Jul. 24, 2012 
_________________________________________________________________________ 
 
Am I my brother’s keeper? Genesis 4:9 
 
A few words about the tragedy in Aurora, Colo.: 
 
In Dark Knight Triumphant, the second chapter of a four-part Batman graphic novel, there is an incident in 
which a goggle-eyed, mentally disturbed young man with orange hair shoots up a movie theater. Three people 
are killed. 
 
That scene, published in 1986, carries a new and frightful resonance now. How could it not? Last week in 
Aurora, a goggle-eyed and perhaps mentally disturbed young man with orange hair allegedly shot up a theater 
playing a midnight showing of the new Batman movie, The Dark Knight Rises. A dozen people were killed, 58 
wounded. Life imitates art imitating life. 
 
That graphic novel was a sensation far beyond the comic book shops. Rolling Stone noted its “bold thematic 
twists.” The Los Angeles Times called it “a vivid psychological study.” The Washington Post praised its “edgy 
realism.”  
 
Writer and artist Frank Miller pictured an aged Batman coming out of retirement to save a Gotham City overrun 
by nihilistic terrorists. Batman’s town had become a lawless place where the good people were cowed mute by 
fear. It was a new take on the ancient central conceit of the American superhero myth. Meaning the idea that 
we are watched over from the rooftops above by a man (or woman) with powers and abilities beyond those of 
mortal men and women, a capable somebody who will fight what we cannot. Look! Up in the sky! It’s a bird, it’s 
a plane, it’s somebody who will see that the bad thing doesn’t happen and that the bad people get what’s 
coming to them, somebody who will, just when things look hopeless, save us. 
 
Lord knows we could use some saving.  
 
Could have used it at Columbine and at Virginia Tech. Could have used it in Tucson. Could have used it last 
week in Aurora. 
 
You know what happened there, of course. How a man left the theater and returned through the exit door 
wearing body armor. How he threw smoke grenades. How he started shooting. 
 
In a place of escapism, where people had gone to enjoy the fantasy of a man who could fight what we cannot, 
hell broke loose and chaos reigned. As, periodically, they must. In a gun-besotted nation where the right of 
each citizen to possess as many weapons of mass destruction as he or she wants is considered sacred and 
inviolable, who can expect otherwise? We are all vulnerable, always. 
 
And yet, vulnerability is not surrender. 
 
That awful night in Aurora. Jonathan Blunk, a 26-year-old Navy veteran, shielded his girlfriend from bullets with 
his own body. He died. Matt McQuinn, 27, and Alex Teves, 24, also shielded their girlfriends. They died, too. 
 
Stephanie Davis, 21 years old, dropped down to the floor where Allie Young, 19, was bleeding out from a bullet 
wound to the neck. Allie told her to run but Stephanie wouldn’t. She stayed there, applying pressure to the 
wound even as the gunman kept shooting. Both young women survived. 
 
In an instant, called upon to be heroes, ordinary people in an ordinary suburb became exactly that.  
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Frank Miller wrote about a vigilante who came back to save the people. We cannot know if that inspired the 
orange-haired man in Colorado — you will not read his name here — to do what police say he did or whether 
his inspiration came from something else equally senseless. What we can know is that in the awful moment of 
decision, people covered one another, took care of one another, saved one another. 
 
It is the single hopeful note from the carnage of that evening, the one example worth holding and cherishing 
and carrying forward from this awful time, not least because it gives the lie to that central conceit of the 
American superhero myth. 
 
You see, heroes don’t come from above. 
 
 
 
 
1.  Read and annotate “The Real Heroes in Aurora” by Leonard Pitts, Jr.  
 
2.  Freewrite for 3-5 minutes about the article. Draw a line at the end of your freewrite. 
 
3.  Find a “hotspot” in your freewrite and circle it. Take this line and rewrite it.  
     Freewrite on this sentence/thought for 3-5 minutes. Draw a line at the end of your freewrite. 
 
4.  Find one more “hotspot” in your freewrite and circle it. Take this line and rewrite it.  
     Freewrite on this sentence/thought for 3-5 minutes. Draw a line at the end of your freewrite. 
 
5.  Find or write a summary statement based on the three freewrites you’ve completed.  
     Write this summary statement. What is an expository prompt that this statement could  
     answer? What is an argumentative prompt that this statement could answer?  
 
6.  Pick one of the prompts and complete an essay.  
 
 
 
 


